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by participating administrators once the researcher discussed guidelines and was notified 

that these individuals met all criteria.  

Major Findings 

Research Question: 1. What are the perceived positive impacts of a token 

economy on the behavior of students that suffer from emotional disturbance disorder? 

Teachers, para educators, and therapists all approved of on-task behavior 

improving utilizing token economies. Furthermore, there was a concurrence that students 

take a sense of satisfaction in the accomplishments from the token economy when 

behavior was met. Para educators highlighted that token economies could be developed 

as influence for assignment completion or motivation to contest nonconstructive 

behaviors. Therapists mentioned token economies exploiting diverse settings whether 

mainstreamed into other classes or therapeutic-involving contribution. 

How this responds to the literature is Bandura's Social Learning Theory only 

solidifying the conditioned responses through the social observations of a structure class 

modeling a token economy. Jones’ Positive Classroom Discipline reinforces this point by 

understanding there is “no best method” when dealing with discipline in the classroom. 

Certain students require extrinsic rewards in order to respond appropriately in the 

classroom setting. Kozol's Savage Inequalities provides examples of how different school 

systems affect different socioeconomic demographics. Students are simply responding to 

the stimulus or the lack thereof. Often these students do not have intrinsic motivation so 

the extrinsic reward of a token economy is the best positive discipline approach. 

Research Question: 2. What are the perceived negative impacts of a token 

economy on the behavior of students that suffer from emotional disturbance disorder? 
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Teachers, para educators, and therapists all decided that token economies promote 

an extrinsic motivation for students. The negative impact on behavior is students are 

fueled for the reward but not learning appropriate behaviors. Token economy 

administrations vary from classroom to teacher. When token economies are administered 

inconsistently, it can be presented as a negative rather than a positive reinforcement 

system. A student not earning points takes it personalyl and it develops into a punitive 

system. In addition, tokens themselves grow to be a distraction for students whether 

counting success cash or concentrating solely on earning stickers or points. One of the 

largest concerns is that students do not learn to shift extrinsic motivation to intrinsic 

motivation for appropriate behavior responses. 

Literature supports the negative impacts of token economies throughout Kohn's 

Punishment by Rewards. The research demonstrates the efficiency positive reinforcement 

shapes behaviors; however, it does condition students for temporary gratification. Kohn 

presents the ideology of token economies conditioning students to be controlled, rather 

than students employing self-governing behaviors. Students look for the next incentive, 

which is the negative consequence. Incentive systems reduce students drive to work or to 

be challenged. Human beings are intrinsically rewarded by their productivity, and 

creating the monetary value destroys it. 

Research Question: 3. What are the perceived positive impacts of student 

academic achievement for students that suffer from emotional disturbance disorder when 

utilizing a token economy?  

Teachers, para educators, and therapists were all in agreement that token 

economies enhanced academic performance. Token economies built self-confidence in 
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students, which amplified efforts towards academic achievement. Students started with 

intrinsic rewards of earning points, which became extrinsic rewards by higher grades on 

tests. As work productivity increased, teachers were able to utilize that data to gear 

appropriate grade-level academics. Para educators confirmed less prompts for students to 

complete academic assignments. As work increased, fewer tokens would have to be 

utilized to generate academics. Individualized token economy goals could focus on 

academic shortcomings. 

The literature Canter and Canter's Assertive Discipline focuses on this proactive 

approach to classroom management. Ideologies of conductive learning can only be 

accomplished through a proactive approach to discipline. The token economy system 

creates  on-task behaviors, which creates academic achievement. One proactive measure 

taken is creating a token economy system in a classroom prior to negative behaviors 

arising. A systematic approach to establishing norms within the classroom will permit 

students to effectively comprehend what is expected. Dreikur's Discipline Without Tears 

follows similar viewpoints regarding teachers respecting the autonomy of a student, by 

establishing a democratic leadership style. Token economies allocate democracy within 

the classroom with guidelines. The token economy allows students to earn or fail to earn 

tokens by acceptable behavior and academic assignment completion. 

Research Question: 4. What are the perceived negative impacts of student 

academic achievement for students that suffer from emotional disturbance disorder when 

utilizing a token economy?  

 Teachers, para educators, and therapists all confirmed that students have a hyper 

focus on tasks to achieve rewards. Academics suffer when the focal point is on rewards 



81 

through the quality of work produced. Token economies can create a double negative; not 

earning rewards therefore dismissing academics. Competitive natures from students arise 

creating negative behaviors. An institutionalized mentality occurs from the token 

economy. The system creates a secure environment making students fearful of 

mainstreaming into other classroom environments. 

Literature supporting the negative impact of token economies is Kohn’s 

Punishment by Rewards. Kohn solidifies the point that treating students as if they are 

animals only creates temporary obedience. He affirms that this is the wrong way of 

motivating individuals. Students should be trained through autonomy for workforce 

authenticity in the future. Creating a student that has intrinsic rewards for academic 

achievement is additionally important for society. Token economies construct traditions 

attempting to control individuals. Teachers are striving for compliance rather than 

competency. 

Unexpected Findings 

When conducting the focus group at Palmdale High School, the therapist 

mentioned students being diagnosed with emotional disturbance disorder at the high 

school age. These students have traditionally been in general education settings their 

entire academic career. Nevertheless, something traumatic happened to them resulting in 

the emotional disturbed diagnosis. As a result, the students are placed in the emotional 

disturbance classroom setting. An unexpected finding was at what point the emotional 

disturbance disorder discontinued being diagnosed, due to age level. Is there a line being 

blurred between emotional disturbances disorder and post-traumatic stress syndrome? 
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Conclusions 

As the literature indicates comprehending behavior requires a “cause-and-effect 

connection” which later becomes a functional relationship, according to Skinner. There 

are “inner causes” which allow individuals to display external reactions. The findings of 

this study shows that students can be conditioned to respond by intrinsic rewards 

developing the cause-and-effect relationship. It is the inner psyche that drives the actions 

of the physical body. A human body is simply responding to stimulus i.e. “if an 

individual is hungry, they consume food.” The findings of this study lead to the 

conclusion that token economy systems provide an external stimulus for a conditioned 

response. During the investigation students that suffer from emotional disturbance 

disorder lacked understanding of on-task behaviors. On-task behavior in the classroom 

setting is not intrinsically rewarding for these students. By conditioning individuals 

extrinsically, the administrators of the token economy system developed the intrinsic 

reward. Furthermore, the study confirmed students that are labeled emotionally disturbed 

characteristically appear from low socio-economic backgrounds. Background plays a 

function in the intrinsic reward system conditioned by environment. Acceptable behavior 

practices in the classroom are not displayed by individuals for the reason that a student 

does not see the value in education. When students struggle with on-task behavior, 

academic lessons endure as a consequence. Research supports token economy systems 

influencing on-task behavior, which created external rewards in higher test scores and 

academic completion. 

Literature supports that token economies although efficient in creating immediate 

behavioral response, promotes monetary value rather than intrinsically rewarding 
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productivity. The research indicates students that suffer from emotional disturbance 

disorder do not have intrinsic value for on-task behavior or academic achievement. Due 

to students’ background and influences outside of the classroom, education and 

authoritative figures are not regarded in high esteem. Research demonstrated by creating 

a token economy system that is positive, it converts this negative connotation. Teachers, 

para educators, and therapists that fail to administer the token economy system properly 

and in a positive manner affect the outcome of utilizing a token economy. Nevertheless, 

the study confirmed token economies having negative impacts in regards to competition 

and focus on short-term rewards. However, throughout all the research conducted, the 

benefits outweigh the negatives. These students struggle to distinguish the significance in 

education, and token economies are one way to increase that importance. The research 

showed token economies administered in special education classrooms are a mechanism 

to get students intrinsically rewarded about education. Once this has been achieved, 

students are mainstreamed into general education classrooms, where the token economies 

were less prevalent. 

Implications for Action 

Research confirms token economies utilized in classrooms for students that 

require the intrinsic motivation to perform on-task behaviors and complete academic 

assignments works. The study established that teachers, para educators, and therapists 

utilizing token economies need to maintain positive verbiage usage when administrating 

token economies. Due to negative behaviors displayed by students, it is easy to conduct 

token economies in a punitive manner. The research indicated regular debriefing and 

monthly meetings are essential to maintain that the teachers, para educators, and 
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therapists are all displaying continuity. Teachers and para educators must individualize 

token economies for supplementary academic achievement. Research shows token 

economies should be an evolving structure that is utilized for on-task behaviors. 

However, research indicated that once the behaviors are extinguished, focus should be 

shifted towards academic achievement. This dynamic leads to mainstreaming students 

into general education classrooms. The study confirmed therapists must continue therapy 

sessions with students when they are mainstreamed into the general education classroom. 

When designing a token economy system the research confirms, focus on evolving 

students and coaxing them off the system is imperative. The system needs to construct a 

transfer from extrinsic to intrinsic rewards with their appropriate on-task behaviors and 

academic achievement. Once the students develop self-motivation, they can persist in a 

general education classroom. Therapists need to sustain a relationship with the students to 

append support and retrieve data for the teachers and para educators on how they can 

continue to evolve the system. Maintaining this succession of instructions will lead to 

graduating students from token economy programs rather than graduating from 

specialized schools.  

Recommendations for Further Research 

Recommendations to advance this research: Are token economy incentives 

serving needs that students already should have? Throughout my research I noticed that 

token economies are geared towards low socio-economic students. These students 

typically are impoverished and basic necessities are not met. Second recommendation for 

research: Why is there such a saturation of African American male students diagnosed 

with emotional disturbance disorder? During my research, population size seemed to 
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favor African American male students. Third recommendation for research: At what age 

is emotionally disturbed disorder not diagnosed? When researching in the high schools, a 

therapist mentioned that there were students who were always in general education 

classrooms until something tragic happened. Therefore, these students were diagnosed 

with emotional disturbance disorder and designated to a special education classroom. 

Fourth recommendation for research: What is the difference between emotional 

disturbance disorder (ED) and post-traumatic stress disorder (PTSD) at the later age? 

Students that are diagnosed in high school that have always been in general education 

classrooms then are designated into a special education classroom due to a tragedy. 

Military service veterans that return home to utilize their GI Bill and due to PTSD cannot 

function in a college classroom. Is it age that determines the difference, even though the 

symptoms on the DSM scale are virtually identical. At what point do we decipher the 

difference between ED and PTSD? Fifth recommendation for research: College 

graduation rates of students with emotional disturbance disorder that have been in 

specialized settings utilizing token economies? At what rate are these token economies 

serving their purpose and rehabilitating students? Sixth recommendation for research: 

Token economies in the classroom as related to the workforce? What is the difference 

between working for an extrinsic reward in the classroom opposed to a paycheck?  

Concluding Remarks and Reflections 

As I reflect on the research process and all trials and tribulations that lead me up 

to this point, I experience pride and accomplishment. Not many individuals are willing to 

take on the venture of pursuing a doctoral degree. Reflecting on the research process with 

the obstacles that were laid in front of me, it’s almost as if I can’t believe it’s coming to a 
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close. When I collected research from the high school district, I lucked out. My cohort 

mentor just happened to be the superintendent of the Antelope Valley High School 

District. This allowed me access to the high schools involved in the focus groups. Little 

did I know coordinating individuals to meet with me for these focus groups would be the 

challenging part. This educated me on how to develop organizational skills and setting 

appointments. Furthermore, this also required me to work on my intrapersonal skills 

when dealing with difficult individuals and trying to achieve an objective. For this, I 

consider the doctoral degree reading “Organizational Leadership” worthy. Palmdale 

School District provided its own set of challenges as well. Having to submit paperwork 

through the hierarchy of the district provided extra obstacles to tolerate. As I look back, I 

realize that those created positives and an appreciation for dealing with the individuals in 

the focus groups. I actually utilized the packets that I created from this enterprise on all 

the focus groups conducted. Another complication was retrieving therapists for the focus 

groups. They seem to be the odd anomaly within the research. Although the therapists 

work with the schools, they do not work for the schools. So soliciting them was not a 

straightforward undertaking. Westside School District had its own set of issues in order to 

achieve access to their school sites. I had to contact the superintendent and conduct a 

formal request at a board meeting. In front of the school board, I presented my 

dissertation in order to gain access to their school sites. Nevertheless, for all this, I'm 

grateful, for the reason that I learned so much. It was lessons about being professional 

and how to present myself in front of the administration of school districts. Also, all these 

fine people helped me attain my objective. One conversation that I had with a teacher 

sticks out more than the others because of the question that I was asked. When I was 
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finished conducting a focus group, the teacher asked me "Why are you doing this?” It 

was perplexing to me that a teacher that serves the needs of emotionally disturbed 

students would ask me why I would conduct this type of research. For me, I thought that 

it goes without saying that this group is often overlooked and not fairly represented. 

However, I simply replied to her that I had worked with students that suffer from 

emotional disturbance disorder for ten years. I've always had a passion for working with 

this type of environment. I feel my aspiration of understanding what makes students 

achieve would be no better served than with this research. As I reflect back on one of the 

first questions I was ever asked in training when I became a teacher: “If you died 

tomorrow what would you want written on your tombstone?” I stated “The world was a 

better place because he was around.” To this day, I would still want that written on my 

tombstone. Hopefully, with this research, I am making a difference in this small subgroup 

of students’ lives. 
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APPENDIX A 

School Description and Mission Statement 
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APPENDIX B 

Academic Performance Index 
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APPENDIX C 

 

 

Brandman University 

Department of Education 

 

Research Study: A Case Study Analysis on How Utilizing a Token Economy Impacts 

Behavior and Academic Success 

Researcher Name: Solomon D. DeFrancis 

 

 FOCUS GROUP CONSENT FORM: Adult Participation in a focus Group 

 

What is the Research? 

 

You have been asked to take part in a research study about being teacher/para educator/therapist 

of students that suffer from emotional disturbance disorder. 

The purpose of this study is to find out how utilizing a token economy impacts behavior and 

academic success with students that suffer from emotional disturbance disorder. 

 

Why have I been asked to take part? 

 

You are a teacher/para educator/therapist of students that suffer from emotional disturbance 

disorder. 
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We would like you to take part in a discussion on how utilizing a token economy impacts 

behavior and academic success with students that suffer from emotional disturbance disorder. 

We will talk about how your role as a teacher/para educator/therapist of students that suffer from 

emotional disturbance disorder affects token economies and the impact it has on behavior and 

academic success. 

 

Voluntary Participation 

 

This discussion is voluntary—you do not have to take part if you do not want to. 

If you do not take part, it will have no effect on your employment or career status. 

If any questions make you feel uncomfortable, you do not have to answer them.  

You may leave the group at any time for any reason. 

 

Risks 

 

We do not think any risks are involved in taking part in this study.  

This study may include risks that are unknown at this time. 

 

Benefits 

 

There are no benefits for taking part in this research. We hope to learn more about how utilizing a 

token economy impacts behavior and academic success with students that suffer from emotional 

disturbance disorder. 

 

Privacy 

 



105 

Your privacy will be protected.  

Your name will not be used in any report that is published.  

The discussion will be kept strictly confidential.  

The other participants in the group will be asked to keep what we talk about private, but this 

cannot be assured. 

 

If a BU researcher finds out during the talk that that child abuse or neglect is suspected, the BU 

researcher is required by law to report suspected child abuse or neglect to state officials as 

required by California State law .  

 

Regulators, sponsors or Institutional Review Board Members that oversee research may see 

research records to make sure that the researchers have followed regulatory requirements 

 

If the video recorder is used, it will only be used to remind staff what participants said.  

All research data will be stored in a locked file cabinet and the video will be destroyed after the 

discussion has been studied.  

 

Video/Audiotape Permission 

 

I have been told that the discussion will be video recorded only if all participants agree.  

I have been told that I can state that I don’t want the discussion to be videotaped and it will not 

be. I can ask that the videotape be turned off at any time.  

 

I agree to be videotaped ___Yes ___No 

 

Questions 



106 

 

I have been given the opportunity to ask any questions I wish regarding this evaluation. If 

I have any additional questions about the evaluation, I may call Solomon D. DeFrancis.  

 

If I have any questions about my rights as a research subject, I may contact the Brandman 

University for Research Protections at (800) 746-0082 or irb@brandman.edu. I have 

received (or will receive) a copy of this form. 

 

Please write your name below and check yes or no. If you want to take part Sign your name at the 

bottom.  

 

__________________________________________ 

              NAME 

 

_____ Yes, I would like to take part in the focus group. 

 

_____ No, I would not like to participate in the focus group.  

 

    

                                                                                                                

SIGNATURE          DATE 
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APPENDIX D 

Location: 

Date and Time:  

In attendance:  

#1 School Teacher 

#2 Para educator  

#3 Therapist 

 

General Welcome and Guidelines 

 

Moderator: Thank you all for participating in today's focus group. I'm going to go 

over the consent form and review guidelines before I commence the focus group. This 

focus group discussion is going to examine possible factors responsible for the positive 

and negative effects of a token economy when working with students with emotional 

disturbance disorder.  

My first question is: What are the perceived positive discoveries of a token 

economy on the behavior of students that suffer from emotional disturbance 

disorder? 

 

#1  

 

#2  
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#3 

 

Moderator: Does anyone have anything to add? 

 

#1  

 

#2  

 

#3 

 

Moderator: What are the perceived negative discoveries of a token economy on 

the behavior of students that suffer from emotional disturbance disorder? 

 

#1 

 

#2 

 

#3 

 

Moderator: Does anyone have anything to add? 

 

#1  
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#2  

 

#3 

 

Moderator: What are the perceived positive discoveries of a student's 

academic achievement for students that suffer from emotional disturbance disorder 

when utilizing a token economy? 

 

#1 

 

#2 

 

#3 

 

Moderator: Does anyone have anything to add? 

 

#1  

 

#2  

 

#3 
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Moderator: What are the perceived negative discoveries of student academic 

achievement for students that suffer from emotional disturbance disorder when 

utilizing a token economy? 

 

#1 

 

#2 

 

#3 

 

Moderator: Does anyone have anything to add? 

 

#1  

 

#2  

 

#3 

 

 

Moderator: Any further comments? Thank you all for making time to participate 

in this focus group. Your time and support to my research is invaluable and extremely 

appreciated. Thank you. 
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Focus Group 

Question 

 

Teacher 

Member 

1 

 

Para Educator 

Member 

2 

 

Therapist 

Member 

3 

 

1 

   

 

2 

   

 

3 

   

 

4 

   

 

Keywords 

   

The following notations can be entered in the cells: 

A = Indicated agreement (i.e., verbal or nonverbal) 

D = Indicated dissent (i.e., verbal or nonverbal) 

SE = Provided significant statement or example suggesting agreement 

SD = Provided significant statement or example suggesting dissent 

NR = Did not indicate agreement or dissent (i.e., nonresponse)  
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APPENDIX E 

Synthesis Matrix 

Common 

Themes 
Behavi

orism 

and 

Classic

al 

conditi

oning 

Positive 

Discipli

ne 

Negative 

Effects 

of Token 

Economi

es 

Educatio

nal 

Evolution 

Token 

Econo

mies 

Acade

mic 

Testing 

Emotion

al 

Disturba

nce 

Classroom 

Manageme

nt 

Source 

#1 

Under

standi

ng 

behavi

or 

require

s a 

change 

in the 

"indep

endent 

variabl

e" and 

effect 

in the 

"depen

dent 

variabl

e" 

which 

creates 

a 

"cause

-and-

effect 

connec

tion" 

which 

becom

es a 

"functi

onal 

relatio

n" 

(Skinn

  “Educati

on is 

what 

survives 

when 

what has 

been 

learned 

has been 

forgotte

n.” 

(B. F. 

Skinner, 

1957) 

Accor

ding to 

Skinne

r 

(1954)

, 

classro

om 

manag

ement 

is 

often 

the 

saving 

grace, 

if not 

the 

bigges

t 

factor, 

when 

dealin

g with 

studen

ts; 

especi

ally 

those 

who 

displa

y 

severe 

behavi

oral 

issues. 
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Common 

Themes 
Behavi

orism 

and 

Classic

al 

conditi

oning 

Positive 

Discipli

ne 

Negative 

Effects 

of Token 

Economi

es 

Educatio

nal 

Evolution 

Token 

Econo

mies 

Acade

mic 

Testing 

Emotion

al 

Disturba

nce 

Classroom 

Manageme

nt 

er, 

1957). 

Source 

#2 

Social 

learnin

g 

theory 

is 

"most 

human 

behavi

or is 

learne

d of 

observ

ation 

only 

throug

h 

modeli

ng 

from 

observ

ing 

others, 

one 

form 

of an 

idea of 

how 

new 

behavi

ors are 

perfor

med, 

and on 

later 

occasi

ons 

this 

code 
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Common 

Themes 
Behavi

orism 

and 

Classic

al 

conditi

oning 

Positive 

Discipli

ne 

Negative 

Effects 

of Token 

Economi

es 

Educatio

nal 

Evolution 

Token 

Econo

mies 

Acade

mic 

Testing 

Emotion

al 

Disturba

nce 

Classroom 

Manageme

nt 

inform

ation 

service 

as a 

guide 

for 

action

" 

(Band

ura, 

1977). 

Source 

#3 

 “There 

is no 

‘best 

metho

d’ of 

dealin

g with 

discipl

ine in 

the 

classro

om; 

rather 

there 

are 

many 

differe

nt 

metho

ds for 

differe

nt 

childre

n in 

differe

nt 

circum

stance

s.” 

 “Respon

sible 

students 

who 

have 

learned 

to 

manage 

themsel

ves 

require 

much 

less 

manage

ment 

from the 

teacher.” 

(Frederi

c Jones, 

2000) 
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Common 

Themes 
Behavi

orism 

and 

Classic

al 

conditi

oning 

Positive 

Discipli

ne 

Negative 

Effects 

of Token 

Economi

es 

Educatio

nal 

Evolution 

Token 

Econo

mies 

Acade

mic 

Testing 

Emotion

al 

Disturba

nce 

Classroom 

Manageme

nt 

(Frede

ric 

Jones, 

2000) 

Source 

#4 

  “Some 

who 

support 

[more] 

coerciv

e 

strategi

es 

assume 

that 

childre

n will 

run 

wild if 

they are 

not 

controll

ed. 

Howev

er, the 

childre

n for 

whom 

this is 

true 

typicall

y turn 

out to 

be 

those 

accusto

med to 

being 

controll

ed— 

those 

“In 

short, 

with 

each of 

the 

thousan

d-and-

one 

problem

s that 

present 

themsel

ves in 

family 

life, our 

choice is 

between 

controlli

ng and 

teaching

, 

between 

creating 

an 

atmosph

ere of 

distrust 

and one 

of trust, 

between 

setting 

an 

example 

of power 

and 

helping 

Kohn 

(1993) 

believ

ed that 

it was 

not 

merely 

the 

interve

ntions, 

but 

also 

what 

was 

portra

yed 

throug

h the 

educat

or or 

educat

ors in 

the 

classro

om 

that 

led to 

studen

t 

growth

. 
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Common 

Themes 
Behavi

orism 

and 

Classic

al 

conditi

oning 

Positive 

Discipli

ne 

Negative 

Effects 

of Token 

Economi

es 

Educatio

nal 

Evolution 

Token 

Econo

mies 

Acade

mic 

Testing 

Emotion

al 

Disturba

nce 

Classroom 

Manageme

nt 

who are 

not 

trusted, 

given 

explana

tions, 

encoura

ged to 

think 

for 

themsel

ves, 

helped 

to 

develop 

and 

internal

ize 

good 

values, 

and so 

on. 

Control 

breeds 

the 

need 

for 

more 

control, 

which 

is used 

to 

justify 

the use 

of 

control.

” (Alfie 

Kohn, 

1993) 

children 

to learn 

responsi

bility, 

between 

quick-

fix 

parentin

g and 

the kind 

that's 

focused 

on long-

term 

goals.” 

(Alfie 

Kohn, 

1997) 
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Common 

Themes 
Behavi

orism 

and 

Classic

al 

conditi

oning 

Positive 

Discipli

ne 

Negative 

Effects 

of Token 

Economi

es 

Educatio

nal 

Evolution 

Token 

Econo

mies 

Acade

mic 

Testing 

Emotion

al 

Disturba

nce 

Classroom 

Manageme

nt 

Source 

#5 

  “Many 

of the 

discipli

ne 

models 

that are 

employ

ed Rob 

student

s of 

their 

potentia

l to 

become 

more 

respons

ible 

self-

governi

ng.” 

(Cliffor

d 

Edward

, 2011) 

“In 

learning 

commun

ities, 

instructi

on 

would 

be 

consiste

nt with 

the way 

humans 

naturally 

learn.” 

(Clifford 

Edward, 

2011) 

    

Source 

#6 

      “An 

inabilit

y to 

learn 

which 

cannot 

be 

explain

ed by 

intellect

ual, 

sensory

, or 

health 

factors” 

accordi
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Common 

Themes 
Behavi

orism 

and 

Classic

al 

conditi

oning 

Positive 

Discipli

ne 

Negative 

Effects 

of Token 

Economi

es 

Educatio

nal 

Evolution 

Token 

Econo

mies 

Acade

mic 

Testing 

Emotion

al 

Disturba

nce 

Classroom 

Manageme

nt 

ng to 

Individ

uals 

With 

Disabili

ties 

Educati

on Act 

(1997) 

Source 

#7 

     The 

fallacy 

is that 

studen

ts who 

suffer 

from 

emotio

nal 

disturb

ances 

cannot 

learn 

or lack 

the 

capacit

y to 

learn 

(Henle

y, 

2010). 

  

Source 

#8 

     Althou

gh 

state 

testing 

is an 

efficie

nt way 

to 

grade 

multip
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Common 

Themes 
Behavi

orism 

and 

Classic

al 

conditi

oning 

Positive 

Discipli

ne 

Negative 

Effects 

of Token 

Economi

es 

Educatio

nal 

Evolution 

Token 

Econo

mies 

Acade

mic 

Testing 

Emotion

al 

Disturba

nce 

Classroom 

Manageme

nt 

le 

studen

ts and 

get a 

snapsh

ot of 

acade

mic 

profici

ency, 

it has 

also 

been 

shown 

to be a 

big 

money 

maker 

in 

Ameri

ca 

(Miner

, 

2005). 

Source 

#9 

 “One 

of our 

primar

y 

respon

sibiliti

es as 

teache

rs is to 

help 

our 

studen

ts 

learn. 

It is 

difficu
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Common 

Themes 
Behavi

orism 

and 

Classic

al 

conditi

oning 

Positive 

Discipli

ne 

Negative 

Effects 

of Token 

Economi

es 

Educatio

nal 

Evolution 

Token 

Econo

mies 

Acade

mic 

Testing 

Emotion

al 

Disturba

nce 

Classroom 

Manageme

nt 

lt for 

learnin

g to 

take 

place 

in 

chaoti

c 

enviro

nment

s” 

(Leon

g, 

2005, 

p.11). 

Source 

#10 

     “The 

idea 

that 

test 

scores 

should 

be 

consid

ered 

when 

evalua

ting a 

teache

r’s 

effecti

veness 

grew 

out of 

a 

desire 

to 

reform 

educat

ion 

system
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Common 

Themes 
Behavi

orism 

and 

Classic

al 

conditi

oning 

Positive 

Discipli

ne 

Negative 

Effects 

of Token 

Economi

es 

Educatio

nal 

Evolution 

Token 

Econo

mies 

Acade

mic 

Testing 

Emotion

al 

Disturba

nce 

Classroom 

Manageme

nt 

s 

across 

the 

countr

y” 

(Kaste

nbaum

, 2012, 

p.1). 

Source 

#11 

    “A 

token 

econo

my is 

a form 

of 

behavi

or 

modifi

cation 

design

ed to 

increas

e 

desira

ble 

behavi

or and 

decrea

se 

undesi

rable 

behavi

or 

with 

the use 

of 

tokens

” 

(Moor

e, 
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Common 

Themes 
Behavi

orism 

and 

Classic

al 

conditi

oning 

Positive 

Discipli

ne 

Negative 

Effects 

of Token 

Economi

es 

Educatio

nal 

Evolution 

Token 

Econo

mies 

Acade

mic 

Testing 

Emotion

al 

Disturba

nce 

Classroom 

Manageme

nt 

James 

W., 

2001, 

p.53). 

Source 

#12 

     “Also 

it 

change

s the 

classro

om 

dynam

ic as 

the 

focus 

of 

attenti

on 

shifts 

from 

the 

acade

mic 

tasks 

at 

hand 

to the 

distrac

tions 

provid

ed by 

disrupt

ive 

behavi

ours” 

(Parso

nson, 

2012,p

. 427). 
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Common 

Themes 
Behavi

orism 

and 

Classic

al 

conditi

oning 

Positive 

Discipli

ne 

Negative 

Effects 

of Token 

Economi

es 

Educatio

nal 

Evolution 

Token 

Econo

mies 

Acade

mic 

Testing 

Emotion

al 

Disturba

nce 

Classroom 

Manageme

nt 

Source 

#13 

       “teacher 

awareness 

that poor 

classroom 

manageme

nt is an 

important 

factor 

associated 

with 

disruptive 

behaviour, 

then it 

would 

follow 

that 

interventio

n which 

target 

teaching 

skills and 

classroom 

behaviour 

manageme

nt have 

the 

potential 

to produce 

significant 

impacts 

on 

disruptive 

behaviour

” 

(Johansen, 

Little, & 

Akin-

Little, 

2011,  

p. 17). 
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Common 

Themes 
Behavi

orism 

and 

Classic

al 

conditi

oning 

Positive 

Discipli

ne 

Negative 

Effects 

of Token 

Economi

es 

Educatio

nal 

Evolution 

Token 

Econo

mies 

Acade

mic 

Testing 

Emotion

al 

Disturba

nce 

Classroom 

Manageme

nt 

Source 

#14 

   “Everyo

ne needs 

to 

succeed 

and to 

be 

recogniz

ed for 

success” 

(Harlan 

& 

Rowlan

d, 2002, 

p. 5). 

    

Source 

#15 

       “results 

indicated 

that the 

self-

manageme

nt 

interventio

n led to 

decreases 

in 

disruptive 

behavior, 

which is 

maintaine

d in the 

absence of 

the 

teacher” 

(Hoff & 

DuPaul, 

1998, p. 

290.). 

Source 

#16 

    Weing

arten 

(2012) 

opines 

 Weinga

rten 

(2010) 

states 

Weingarte

n (2012), 

one 

simple 
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Common 

Themes 
Behavi

orism 

and 

Classic

al 

conditi

oning 

Positive 

Discipli

ne 

Negative 

Effects 

of Token 

Economi

es 

Educatio

nal 

Evolution 

Token 

Econo

mies 

Acade

mic 

Testing 

Emotion

al 

Disturba

nce 

Classroom 

Manageme

nt 

that, 

token 

econo

mies 

can be 

utilize

d to 

reinfor

ce 

approp

riate 

social 

skills 

when 

addres

sing 

inappr

opriate 

behavi

or. 

that, the 

unpredi

ctably 

of 

certain 

student’

s lives 

can 

present 

behavio

r 

proble

ms. 

behavior 

manageme

nt 

technique 

such as, 

checking 

in on 

students 

individuall

y over the 

course of 

the 

instruction

al period 

can 

demonstra

te to be 

effective. 

Source 

#17 

       Monitorin

g is just 

the simple 

circulation 

of the 

teacher 

throughou

t the 

classroom 

interweavi

ng 

through 

the chairs 

making 

sure that 

all 

students 

are on task 

and 

finishing 
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Common 

Themes 
Behavi

orism 

and 

Classic

al 

conditi

oning 

Positive 

Discipli

ne 

Negative 

Effects 

of Token 

Economi

es 

Educatio

nal 

Evolution 

Token 

Econo

mies 

Acade

mic 

Testing 

Emotion

al 

Disturba

nce 

Classroom 

Manageme

nt 

the work 

(Tauber, 

2007). 

Source 

#18 

     Accor

ding to 

Hodgs

on, 

Lazaru

s, 

Thurlo

w, and 

Nation

al 

Center 

on 

Educat

ion 

(2010)

, 

regardl

ess of 

disabil

ities 

all 

studen

ts are 

accoun

table 

for 

state 

testing

. 

  

Source 

#19 

     “Feder

al 

legisla

tion 

require

s that 

all 

studen
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Common 

Themes 
Behavi

orism 

and 

Classic

al 

conditi

oning 

Positive 

Discipli

ne 

Negative 

Effects 

of Token 

Economi

es 

Educatio

nal 

Evolution 

Token 

Econo

mies 

Acade

mic 

Testing 

Emotion

al 

Disturba

nce 

Classroom 

Manageme

nt 

ts 

partici

pate in 

state 

accoun

tability 

system

s” 

(Hodg

son, 

Lazaru

s, 

Thurlo

w, & 

Nation

al 

Center 

on 

Educat

ion, 

2010, 

p .1). 

Source 

#20 

     High-

stakes 

tests 

for 

school

s and 

district

s often 

determ

ine 

school 

fundin

g 

levels 

and 

guide 

school 

restruc
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Common 

Themes 
Behavi

orism 

and 

Classic

al 

conditi

oning 

Positive 

Discipli

ne 

Negative 

Effects 

of Token 

Economi

es 

Educatio

nal 

Evolution 

Token 

Econo

mies 

Acade

mic 

Testing 

Emotion

al 

Disturba

nce 

Classroom 

Manageme

nt 

turing 

efforts 

(Blaze

r, C., 

& 

Miami

-Dade 

Count

y 

Public 

School

s, R., 

2011). 

Source 

#21 

     Accor

ding to 

Mcneil 

and 

Gewer

tz 

(2013)

, 

growin

g 

concer

ns of 

comm

on 

testing 

presen

ted in 

the 

near 

future 

have 

variou

s 

school 

district

s 

stresse
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Common 

Themes 
Behavi

orism 

and 

Classic

al 

conditi

oning 

Positive 

Discipli

ne 

Negative 

Effects 

of Token 

Economi

es 

Educatio

nal 

Evolution 

Token 

Econo

mies 

Acade

mic 

Testing 

Emotion

al 

Disturba

nce 

Classroom 

Manageme

nt 

d 

regardi

ng the 

accoun

tability 

that 

the 

test 

will 

presen

t. 

Source 

#22 

    “A 

token 

econo

my is 

a 

contin

gency 

manag

ement 

system 

that 

allows 

partici

pants 

to earn 

tokens 

for 

presen

ting 

specifi

c, 

positiv

e 

behavi

ors 

that 

are 

later 

exchan
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Common 

Themes 
Behavi

orism 

and 

Classic

al 

conditi

oning 

Positive 

Discipli

ne 

Negative 

Effects 

of Token 

Economi

es 

Educatio

nal 

Evolution 

Token 

Econo

mies 

Acade

mic 

Testing 

Emotion

al 

Disturba

nce 

Classroom 

Manageme

nt 

ged 

for 

predet

ermine

d 

backu

p 

reinfor

cemen

t” 

(Kazdi

n, 

1977, 

p. 

342). 

Source 

#23 

    Maggi

n, 

Chafo

uleas, 

Godda

rd, and 

Johnso

n 

(2011) 

state 

that, 

token 

econo

mies 

are 

utilize

d as a 

behavi

or 

interve

ntion 

strateg

y 

which 

produc
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Common 

Themes 
Behavi

orism 

and 

Classic

al 

conditi

oning 

Positive 

Discipli

ne 

Negative 

Effects 

of Token 

Economi

es 

Educatio

nal 

Evolution 

Token 

Econo

mies 

Acade

mic 

Testing 

Emotion

al 

Disturba

nce 

Classroom 

Manageme

nt 

es 

unique 

feature

s by 

repres

enting 

tokens 

as a 

monet

ary 

value 

for 

accept

able 

behavi

or. 

Source 

#24 

      Childre

n and 

youth 

receivin

g 

special 

educati

on 

services 

for 

emotio

nal 

disturba

nce 

(ED) 

experie

nce 

bleak 

short 

and 

long-

term 

outcom

es, 
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Common 

Themes 
Behavi

orism 

and 

Classic

al 

conditi

oning 

Positive 

Discipli

ne 

Negative 

Effects 

of Token 

Economi

es 

Educatio

nal 

Evolution 

Token 

Econo

mies 

Acade

mic 

Testing 

Emotion

al 

Disturba

nce 

Classroom 

Manageme

nt 

includi

ng 

increas

ed rates 

of 

arrest, 

and 

present 

many 

challen

ges to 

schools

, 

families

, and 

commu

nities 

(Gage, 

Josephs

, & 

Lunde, 

2012). 

Source 

#25 

     “are 

diagno

sed 

with 

disabil

ities 

that do 

not 

necess

arily 

mean 

reduce

d 

mental 

ability, 

which 

has led 

many 
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Common 

Themes 
Behavi

orism 

and 

Classic

al 

conditi

oning 

Positive 

Discipli

ne 

Negative 

Effects 

of Token 

Economi

es 

Educatio

nal 

Evolution 

Token 

Econo

mies 

Acade

mic 

Testing 

Emotion

al 

Disturba

nce 

Classroom 

Manageme

nt 

to 

argue 

that, 

with 

special 

accom

modati

ons 

and 

suppor

t 

service

s, the 

majori

ty of 

studen

ts with 

disabil

ities 

should 

be 

able to 

perfor

m at 

grade 

level 

and 

gradua

te 

from 

high 

school 

with a 

regular 

diplom

a” 

(Cortie

lla & 

Dillion 

2009, 

p.1).  
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Common 

Themes 
Behavi

orism 

and 

Classic

al 

conditi

oning 

Positive 

Discipli

ne 

Negative 

Effects 

of Token 

Economi

es 

Educatio

nal 

Evolution 

Token 

Econo

mies 

Acade

mic 

Testing 

Emotion

al 

Disturba

nce 

Classroom 

Manageme

nt 

Source 

#26 

    “The 

Token 

Econo

my 

system 

is a 

powerf

ul tool 

used 

to 

shape 

and 

strengt

hen 

desire

d 

behavi

ors 

and 

respon

ses in 

the 

classro

om 

and at 

home” 

(Herna

ndez, 

D., & 

Reitm

an, D., 

2015, 

p.6).  

   

Source 

#27 

     "As 

the 

Adequ

ate 

Yearly 

Progre

ss 
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Common 

Themes 
Behavi

orism 

and 

Classic

al 

conditi

oning 

Positive 

Discipli

ne 

Negative 

Effects 

of Token 

Economi

es 

Educatio

nal 

Evolution 

Token 

Econo

mies 

Acade

mic 

Testing 

Emotion

al 

Disturba

nce 

Classroom 

Manageme

nt 

(AYP) 

standa

rds 

increas

e to 77 

percen

t 

profici

ency 

in the 

current 

school 

year 

and a 

hundre

d 

percen

t in the 

follow

ing 

year, 

educat

ors 

feel 

that 

more 

school

s will 

fail to 

make 

that 

AYP, 

even 

when 

the 

studen

ts 

demon

strate 

growth

" 
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Common 

Themes 
Behavi

orism 

and 

Classic

al 

conditi

oning 

Positive 

Discipli

ne 

Negative 

Effects 

of Token 

Economi

es 

Educatio

nal 

Evolution 

Token 

Econo

mies 

Acade

mic 

Testing 

Emotion

al 

Disturba

nce 

Classroom 

Manageme

nt 

(Schul

tz, 

2014, 

pp. 2-

3). 

Source 

#28 

      "Define

d as 

patient 

attacks 

involvi

ng 

either 

another 

patient 

or staff 

and 

resultin

g in an 

injury" 

(Bellus, 

Vergo, 

Kost, 

Stewart

, & 

Barkstr

om, 

1999,  

p. 3). 

 

Source 

#29 

    Prearr

anged 

to 

studen

ts in 

substit

ute for 

a 

definit

e 

quantit

y of 
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Common 

Themes 
Behavi

orism 

and 

Classic

al 

conditi

oning 

Positive 

Discipli

ne 

Negative 

Effects 

of Token 

Economi

es 

Educatio

nal 

Evolution 

Token 

Econo

mies 

Acade

mic 

Testing 

Emotion

al 

Disturba

nce 

Classroom 

Manageme

nt 

tokens

. 

Admin

istratio

n is 

simply 

restrict

ed by 

a 

teache

r's 

though

ts 

(Kerr 

& 

Nelson

, 

1998). 

Source 

#30 

"The 

portio

n of 

the 

organi

sm's 

interac

tion 

with 

its 

enviro

nment 

that is 

charac

terized 

by 

detecta

ble 

displac

ement 

in 

space 
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Common 

Themes 
Behavi

orism 

and 

Classic

al 

conditi

oning 

Positive 

Discipli

ne 

Negative 

Effects 

of Token 

Economi

es 

Educatio

nal 

Evolution 

Token 

Econo

mies 

Acade

mic 

Testing 

Emotion

al 

Disturba

nce 

Classroom 

Manageme

nt 

throug

h time 

of 

some 

part of 

the 

organi

sm 

and 

that 

results 

in a 

measu

rable 

change 

in at 

least 

one 

aspect 

of its 

enviro

nment

" 

(Johns

ton & 

Penny

packer

, 1993, 

p. 23). 

Source 

#31 

       The 

customs 

individual

s 

encourage 

and 

educate 

students to 

follow 

classroom 

regulation
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Common 

Themes 
Behavi

orism 

and 

Classic

al 

conditi

oning 

Positive 

Discipli

ne 

Negative 

Effects 

of Token 

Economi

es 

Educatio

nal 

Evolution 

Token 

Econo

mies 

Acade

mic 

Testing 

Emotion

al 

Disturba

nce 

Classroom 

Manageme

nt 

s and 

expectatio

ns as well 

as the 

achieveme

nt of their 

academic 

responsibi

lities 

(Witzel & 

Mercer, 

2003). 

Source 

#32 

      An 

inabilit

y to 

build or 

maintai

n 

satisfac

tory 

interper

sonal 

relation

ships 

with 

peers 

and 

teacher

s, and 

an 

inabilit

y to 

learn 

that 

cannot 

be 

explain

ed by 

intellect

ual, 
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Common 

Themes 
Behavi

orism 

and 

Classic

al 

conditi

oning 

Positive 

Discipli

ne 

Negative 

Effects 

of Token 

Economi

es 

Educatio

nal 

Evolution 

Token 

Econo

mies 

Acade

mic 

Testing 

Emotion

al 

Disturba

nce 

Classroom 

Manageme

nt 

sensory

, or 

health 

factors 

(United 

States 

Office 

of 

Special 

Educati

on, 

2004).  

Source 

#33 

      "Conce

ptualize

d as a 

clinicall

y 

signific

ant 

behavio

ral or 

psychol

ogical 

syndro

me or 

pattern" 

(France

s, First, 

& 

Pincus, 

1995, 

p. 15). 

 

Source 

#34 

       Once a 

learner 

does not 

emerge as 

if he or 

she is not 

vigorously 

engaging 
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Common 

Themes 
Behavi

orism 

and 

Classic

al 

conditi

oning 

Positive 

Discipli

ne 

Negative 

Effects 

of Token 

Economi

es 

Educatio

nal 

Evolution 

Token 

Econo

mies 

Acade

mic 

Testing 

Emotion

al 

Disturba

nce 

Classroom 

Manageme

nt 

in a 

particular 

education 

action 

(Levin & 

Nolan, 

2006). 

Source 

#35 

    An 

enhanc

ement 

in the 

power 

of a 

reactio

n 

follow

ing the 

alterati

on in 

situati

on 

directl

y is 

follow

ing 

that 

alterati

on 

(Coop

er, 

Heron, 

& 

Hewar

d, 

2007). 

   

Source 

#36 

    Somet

hing 

that 

might 

be 
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Common 

Themes 
Behavi

orism 

and 

Classic

al 

conditi

oning 

Positive 

Discipli

ne 

Negative 

Effects 

of Token 

Economi

es 

Educatio

nal 

Evolution 

Token 

Econo

mies 

Acade

mic 

Testing 

Emotion

al 

Disturba

nce 

Classroom 

Manageme

nt 

comm

unal, 

motion

-

orienta

ted, 

restrict

ed-

oriente

d, or 

worldl

y in 

nature 

that 

studen

ts can 

receiv

e as an 

entice

ment 

for not 

signify

ing a 

target 

behavi

or 

(Zeigl

er-

Dendy

, 

Durhei

m, & 

Ellison

, 

2006). 

Source 

#37 

      "Delibe

rate 

self-

inflicte

d 
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Common 

Themes 
Behavi

orism 

and 

Classic

al 

conditi

oning 

Positive 

Discipli

ne 

Negative 

Effects 

of Token 

Economi

es 

Educatio

nal 

Evolution 

Token 

Econo

mies 

Acade

mic 

Testing 

Emotion

al 

Disturba

nce 

Classroom 

Manageme

nt 

injuries 

that are 

not 

conside

red a 

suicide 

attempt

, 

regardl

ess of 

the 

degree 

of 

injury" 

(Bellus, 

Vergo, 

Kost, 

Stewart

, & 

Barkstr

om, 

1999, 

p. 28) 

Source 

#38 

Obser

ved 

detrim

ental 

or 

unsuit

able 

manne

rs 

targete

d for 

develo

pment 

(i.e., 

decrea

se of 

period 
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Themes 
Behavi

orism 

and 

Classic

al 

conditi

oning 

Positive 

Discipli

ne 

Negative 

Effects 

of Token 

Economi

es 

Educatio

nal 

Evolution 

Token 

Econo

mies 

Acade

mic 

Testing 

Emotion

al 

Disturba

nce 

Classroom 

Manageme

nt 

the 

condu

ct 

occurs

) 

(Bicar

d, 

Bicard

, & the 

IRIS 

Center

, 2012) 

Source 

#39 

    "A 

structu

red 

treatm

ent in 

which 

desira

ble 

behavi

ors are 

reward

ed 

with 

tokens 

that 

are 

exchan

geable 

for 

valuab

le 

goods 

or 

activiti

es" 

(Leco

mte, 

Liber
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Common 

Themes 
Behavi

orism 

and 

Classic

al 

conditi

oning 

Positive 

Discipli

ne 

Negative 

Effects 

of Token 

Economi

es 

Educatio

nal 

Evolution 

Token 

Econo

mies 

Acade

mic 

Testing 

Emotion

al 

Disturba

nce 

Classroom 

Manageme

nt 

man, 

& 

Wallac

e, 

2000, 

p. 

1312). 

Source 

#40 

 "reaso

nable 

rules, 

firmly 

enforc

ed 

throug

h 

separat

ion 

from 

the 

progra

m (not 

punish

ment)..

.. are a 

n 

essay 

part of 

helpin

g 

studen

ts 

becom

e 

respon

sible 

enoug

h to 

take 

advant

age of 
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Themes 
Behavi

orism 

and 

Classic

al 

conditi

oning 

Positive 

Discipli

ne 

Negative 

Effects 

of Token 

Economi

es 

Educatio

nal 

Evolution 

Token 

Econo

mies 

Acade

mic 

Testing 

Emotion

al 

Disturba

nce 

Classroom 

Manageme

nt 

what 

is 

made 

availa

ble to 

them" 

(Glass

er, 

1998, 

p. 

194). 

Source 

#41 

 "When

ever 

possibl

e, 

simply 

ignore 

the 

covert 

hostilit

y of a 

studen

t. By 

ignori

ng the 

behavi

or, you 

will 

diffuse 

[sic] 

the 

situati

on. 

Reme

mber, 

what 

you 

really 

want 

is for 
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Themes 
Behavi
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Classic

al 

conditi

oning 

Positive 

Discipli

ne 

Negative 

Effects 

of Token 

Economi

es 

Educatio

nal 

Evolution 

Token 

Econo

mies 

Acade

mic 

Testing 

Emotion

al 

Disturba

nce 

Classroom 

Manageme

nt 

the 

studen

t to 

compl

y with 

your 

reques

t. 

Wheth

er or 

not the 

studen

t does 

it in an 

angry 

manne

r is not 

the 

issue." 

(Cante

r & 

Canter

, 2001,  

p. 57). 

Source 

#42 

      Accordi

ng to 

the 

Centers 

for 

Disease 

Control 

and 

Prevent

ion 

(CDC) 

(2014), 

“approx

imately 

8.3 

million 
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Behavi

orism 

and 

Classic

al 

conditi

oning 

Positive 

Discipli

ne 

Negative 

Effects 

of Token 

Economi

es 

Educatio

nal 

Evolution 

Token 

Econo

mies 

Acade

mic 

Testing 

Emotion

al 

Disturba

nce 

Classroom 

Manageme

nt 

childre

n 

(14.5%

) aged 

4–17 

years 

have 

parents 

who 

have 

talked 

with a 

health 

care 

provide

r or 

school 

staff 

about 

the 

child’s 

emotio

nal or 

behavio

ral 

difficult

ies” (p. 

2). 

Source 

#43 

      “High 

teacher 

turnove

r rates, 

specific

ally in 

progra

ms 

serving 

student

s with 

E/BD, 
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ne 
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Effects 

of Token 

Economi

es 

Educatio

nal 

Evolution 

Token 

Econo

mies 

Acade

mic 

Testing 

Emotion

al 

Disturba

nce 

Classroom 

Manageme

nt 

have 

been 

attribut

ed to 

environ

mental/

workpl

ace 

variable

s” 

(Adera, 

2007, 

p.3). 

Source 

#44 

     “Curre

nt 

federal 

educat

ion 

policy 

that 

specifi

cally 

addres

ses 

studen

ts with 

disabil

ities 

require

s that 

these 

studen

ts be 

fully 

includ

ed in 

the 

provisi

ons of 

Title I 

  



150 

Common 

Themes 
Behavi

orism 
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Classic

al 

conditi

oning 
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Discipli

ne 
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Effects 

of Token 

Economi

es 

Educatio

nal 

Evolution 

Token 

Econo

mies 

Acade

mic 

Testing 

Emotion

al 

Disturba

nce 

Classroom 

Manageme

nt 

of 

NCLB 

and 

thus 

endors

es the 

notion 

of 

“closin

g the 

achiev

ement 

gap” 

betwee

n 

studen

ts with 

disabil

ities 

and 

other 

studen

t 

groups

” 

(McLa

ughlin, 

2011, 

p.11) 

Source 

#45 

      Accordi

ng to 

the 

Legislat

ive 

Analysi

s Office 

(LAO) 

of 

Califor

nia 
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Behavi
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Educatio

nal 
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Token 

Econo

mies 

Acade

mic 

Testing 

Emotion

al 

Disturba

nce 

Classroom 

Manageme

nt 

(2013) 

approxi

mately 

686,00

0 

student

s with 

disabilit

ies ages 

3 to 22 

obtain 

special 

educati

on 

services 

in 

Califor

nia, 

approxi

mately 

618,00

0 are in 

grades 

K 

through 

12, 

compris

ing 

regardi

ng 10 

percent 

of the 

state's 

overall 

K 

through 

12 

public 

school 

enrollm

ent. 
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